INFANT STORY-HOUR IN A PUBLIC LIBRARY: QUESTIONS?

Barbara &. Kernaghan

Gofvfman%uses the term "fortuitousness® to mean a significant
event which 1s seen as incidentally producéd when natural forces
operate- on socially guided doings: that is, events are generated by
some effort to control the natural world {Goffman 1974: 33). The event
under discussion here is not incidentally produced; rather, it is very
carefully planned and orchestrated for a particular purpose. However,
ny entry into the event was a fortuitous occasion. As a librarim 13
have been concerned for many years with the reading patterns of
teenagers, -but when I happened upon a story hour for: infants, I felt
that it was particutarly* noteworthy and deserved further study. This
paper, the result of that study, examines twelve sessions from three
series of story-hours for children 'under two years of age. The
sessions are considered part of the socialization process used by a
segient of mainstream suburban society to enculturate children with the
notion' that’ literacy is highly valued. During each thirty-minute
session the librarian wuses songs, stories from books, rhythmic
exercises, and formulaic exchanges to lead fifteen to twenty-five
parent/child pairs from the everyday world into the story world and
back :again.

| The: examination of transcripts of tape recordings of these
sessions’ reveals that the primary speech repertoire used by the

librarian is thé question?. VWithin the context of this story hour I
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shall look af thé wWays tHi&"fuestion £drmaf is used aid thé patéern of
interaction among the various groups within the question paradigm. 1
have not used the usual *question-and answer® 4djacency pair, because
the child-participants are not yet two years of agg and do not respond
ver;?;allyg. This study includes the,.exgmination of the use of
questioning p%tlterns in: a) books and .songs;. b) during the opening and
closing rituals; apd c) at the high point, of each session, yhen the -

librarian ,pringsi ?in the books., '

. All encom}:ezgs took place in the Children's Deparfment of the
Foxt_qﬁr}%‘Lj,bra\ryJ x(ﬂpseudongms are used throughout), a. wery busy,
overc,r:?ggie%, heavily us,edgu,blic library. Situated in+ a sprawling -
i townshi,P thirty minutes from a. large_ Eastern city, the.library serves a..
popp}ay:e wl;;ggh is ethnically, culturally and economically mixed, Iis
location next to the post offige on a street that intersects a large
shopping center ensures that there will he ample foot traffic.: The-
majp‘r. emphasis in thi§g,;ib_ra§xy is on service to childrem, with services -
to and in t{ge _int%rp(st'yof; pre-schoolers agsigned ,mgt\eg,t- priority.--The
‘ Childgeg's.'¢L*i'p§apign has expressed the belief that, since this- age- group-
‘ has no Ptne; library (such as the schgol J,,»}J;x:ar;q”to% serve (them, it-ds..
| important to the ;ibgm;y, :‘md eventually to society .in .general,, tog
‘ condition them early in their lives toward. becoming library users, and,
supporters. . *
‘ The Children's Department is on the ground floor and is .reached--4
by stairs from the adult section or by a separate entrance -from; the
‘ outside. It contains. not only, numMerous books, but also two sliding- -
boards (a type of playground equipment. which may be checked out); ai .

{ computer, toys-to-go, records, tapes, magazines, mobiles, and pictures.
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Kernaghan: Story-Hour

The diversity of the collection reflects the philosophy that there are
nany gqntributors to literacy in our culture.

The library has an active program of story-hours usually held
three times a week. In addition,. there are special programs for groups
from nursery schools or public schools held by request at holiday times
or by special request. The story-hour under observation has been run
‘tyice a year, in thg spring and in the fall, for six sessions each
time. This year a four-session winter cycle was added in -responsg to
parents' requegts. -Admission *to all sfory hours is by pre-
registration. Although twenty-five parent/child pairs3 are accepted,
there are usually or}_ly’fifteen in, attendance, not always .the same ones.
The adult half of. the pair or. dyad is most often the mother. All who
attend are white, Evidence of clothing, cars and speech indicates that
they are middle-class, one-job families. At least half of .the mothers
~attend with a first child. Although several mqthers are in their mid-
thirties, most are in their twenties. All appear to be very serious
about parenting.

The librarian conducting the infant story-hour, Amn 0'Brien, is a
sunny, outgoing person who seems to love children and -is skilled at
vorking with them. On weekends she accepts occasional bookings as a
- clown .for children's parties, although she rarely dresses in costume at
the library. She is a polished performer and conducts the story hour
with great aplomb.

¥hen 1 arrived for the first story hour, tape recorder, camera
and notebook instead of a diaper bag in hand, I was set apart from the
mothers in attendance. Furthermore, as 1 attended without a baby, I

was not a member of that particular in-group. As librarians, however,
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Abn and’ 1 share tHe philosophy that-the public’ library is a s¥trong

social force and that services to childfen are very'important: A "198(
publication of the Ameritan Library ‘AsSociation (Young"i{' addrésses this
¥ssue by 3peakifig of the resporsibility ' to the library for
understanding and responding td -societal needs and Foes on td' say’ that
conmtmity means evefyorie, including children. After stating 4 belief
that, with respect to yoimg children, stories, songs anad -games shared
with a group develop social skills, the publication -goes of to sugbest
that” opportunities for developmerit sHouid be available to*'all.
Accordling to the article’ material is riot -eriough; such a program’ denands
a kno®ledgesble staff, a receptive ‘envirbmient, “ant Thapinative
programming suppbrted by adequate, up-to-ddte materials. In stiting
its goals, the ibraty must décideé whether-its emphasis is t6 be ‘placed
on entertdinment or education, and gear its progrdms actérdingly:’ One
of the ‘goals: of the program undér discussidn heré is the ‘éducidtirg of
the parents to the wealth of material thdt is available for’ 1isé with
young .children. One might say that the Foxton Library's  Eni1dfeén's
Department has as it$ goal education through eniferfairment. My
question, *What is it that is gding’ on nete?* leads me to" look
carefully at this "...event or -deed described within ‘some_ primary
framework™ (Goffman 1974¢ 25). Thé primary framework inm this tase is
one mode of communicating with very young children-~throigh qhestions
directed to thenm. ‘ ' tr
As mothers and babies arrive they gather in ‘the main Yoon of fhe
Children's Department. (For .easé of~ description, °I ' will “refer
throughout to the adult half of the dyad as *mother”, "al though’ "fﬂ&id,

in fact, see at various times two grandmothers, two grandfathers, “two
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Kernaghani Story-Hour

fathers and a baby-sitter). Sitting on a large oval rug or on chairs,
they engage in wvarious rituals of greeting or otherwise negotiate
entrance into the group. “The baby® is a common conversatidn Opener.
Babies crawl around exploring, some use the slide and a few cry. Until
Ann is ready to start the program, the dpphle dodrs te the children's
fiction room are kept closed. At ’the proper moment, Ann opens them and
invites evéryone in. She is, in effect, giving the signal to move from
the everyday to the :story world. Harste (1979: 20)says, that
comprehension is ‘affected by setting, and that it is importa@;nfor the
ct&ilﬁ, to, know that *"this is a stery“. With the open;ngﬁof this room
for a special pu;‘faose; >I!mn is telling the children by her framingﬁ
gesture that now ig the time to enter the world of make-believe. The
children are invited ‘to- participate in "real® behavior in a “"pretend®
universe {KeIi&—Byrne, class lecture, 198&4). > ,

' The transcript to follow is representative of all session3. Upon
examination one ‘sees that the story hour can be divided into four
segments: a) greeting rituals; b) activity {songs, storjes, finger

plays, etc.); ¢) book time; and d) leave-taking rituals.
4

Foxton Library Story Hour 3/6/86_ 9:50 a.m
General greeting activity.

This is the third session in a special four-session winter cycle.
Mother/child dyads are re-negotiating interaction -based on pr;or
acquaintance at story-hour sessions and in the community . I see 'Marge
and her son, Bill; Carol and Laurie havé brought the new,baby, Karen;
and several others whose names ! am not sure of are, in atfendanee The
story hour begins offlclally at 10:30. The time betore that is spenty
watching the babies and‘mothers -and talking to Anngé. My emphasis this
time i< on obsSérving the pattern of questions and answers used within
the context of the story hour.

M=mother B=baby A=librarian in charge
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Greeting

M: Where do you want to sit today?
Ai Hi-1ifif

(general conversational babble, too garbled to, transcribe):
M{ What's the matter?
A: Good morningt Good morning -everyone! How are you? It's good to
see yout - Db you know who has been so happy because you're comin
today? Wdoley! Wooley, gets so excited? He couldn't wait 'til ‘you
came to the lxbrary-—-amf here he 1s——-wa1t ‘til you see how smiley he
is---he's so happy---here he, com lg\s-——ﬂ-come over here, Adam, O0.K.? This
is Wooley s special place back there---ch-oooht Hi-iit
(A. has attached Wpoley, a,monkey puppet with long arms and légs that
go around her body, and is crayling around the circle greeting the
children and having Wooley- give kisses to everybody. Most of the
bdbies walk up or crawl to A. for kisses. )
A: Thank-ydut _ (conversation garbled)} O0.K., now Wooley's going to gdo
back here (moves behind puppet theatre) and---(sounds, from record
pl;ayer vhile A. hunts for correct band)---is everybody reafy?

Activity ,

(song) _ "What Do Ve Do When Baby Wakes Up?". Laurie sits” and stares at
action while-mother nurses the new baby (four week old); Baby ?
bounces on mother's outstretched legs; Mother ? holds her 'own and
another baby while she sways and claps; Marge claps Bill's hands;
Martin swings, claps, part1c1pates more, than in November; Baby ? (nme
months old) sits on M.'s lap while M. claps.
Lots of kisses Qt words 7...We give him a kiss mmammmwah?®
Everybhddy claps and ye}ls *Yaaaay!" at close of song.
A: Shall we read a book? t
M: - (in chorus) yeeeees. ,

A: Shall we read a bo K71 Remember we read I -Touch? HNow we'ré going
to read 1 3ee. Is everybody réady? Here it is---right up here.
{sitting on ‘on chair to left of puppet theater, holds book out to her
left, swings from left to righMith each page so everybody c?n see)

I see my bear---good morning! \

I see my spoon-—-I eat'...... =

(gen&t’al choruk“of oooooh %md. aaaaah)

A “Wh&x remembers ‘Jotﬁey 4 cousms, the five little nonkeys% ﬁere they
ar-re. Is evérybody rea roll
(Five: little Wonkéys~ are attached by velcro to p wooley mitt wiu.ch fits
on- the puppeteer s hand Honkeys are remgved one at a time on-the word
Ilohe'ﬂ '); B8

Five little monkeys jumping on the bed!?

One fell off and bumped his head!?....

Group: Yaaaaaay!
B: All gonet
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A: That's right2-<they're all gone———and--—who remembers *This little
piggy went to mar et"'?
Group: 0Oocooooht Aaaaaaah———mttle piggyt..
A: 0.K. This little piggy went to market...
M (tlcklmg bables) _@e, wee, weeeee veee o
Shall we ‘do that agam?
Tes. -
This little plggy ho&e? Good!?
Now---what's in this book?
{lots of B. noise)
A: This is what---a bananat Bananav——thls is Wooley's-very favorite--
banana---and this is a Jlittle to duck---little toy .duck? d these
are bab},-' b shoes———see baby?s sh s?-—-Ihls is a pretty £15w r---and
this is 4 domb---oh?! and ‘this Is a little puppy dogt. -And these> are
mittenst And---right? Let's see—-—does anybo know .what this is?
This is---a bunny rabbit---a bunny rabbit. And ancther -‘bunny rabbit---
and another onet (unintelligible because of much B. noise---something
about counting)
A: and M: One---two---three---four---five bunny rabbitst
(Places bunny figures son flannel. board, points as:.group counts:).
A: Nqw we have a, tree—--one——-two---three——-four—--fmeq. treest And
now--—-are you ready?---cooooh! a ballt One---two---three---four=—-five
ballst 0.K.t And now--5I think---¥e should-dg *Bouncing, Boun¢ing®t--
-Run to your Mommy? Ready? . {Bab;es»;cr:awl, ryn,, ox: ¥alkato--beckohing
mothers .45 . finds, band on recor.:d and, starts musig. Sewveral. mothers
ask. "Do you.-want to do 'Bouncmg, Bouncmg"” Vords dre sungh to *lt's
a Small World After 411' ) S POV S
R S 2

Bouncmg, bouncing on my knee. (rcpeat three:times). ..

I'll swing you high, I'll swing you low,

And I won't let got 3 Hﬂ

=1

(Laurie's mother manages to hold the new baby on her lap and swing
Laurie at the same tine. This is an occasion for lots: of hugsiand
cuddles between M. and B.)
A& 0.K.t Does anybody remember "Brown Bear, ngn Bearjr ¥hat -do 'you
See"? ---Shall we do s?---1Is everybody ready? (Places figures
modeled after book on flannel board):

= > -

Brown Bear, Brown Bear, what.dg:you see‘? 1
I see a red fox looking at me....

. {(A: 1 bave a surpriset)
A: Very good! 0.K.-~-now---wve all remember ¥inston---don't we?
¥inston is, going.to sing a, song---well---before W¥inston-sings a=séng,
let's see 1f ‘we can do this---(noises of false starts on record until
right band is found) ’

Hello feet,,go stamp, stamp, stamp,

Hello bOd.j, Just turn around.....

A:  Very goodt And now 1 thlnk! Wlnsfon is ready to sing his song.

(Moves behind puppet,theatre and waises hand with-¥inston Dog puppet to
accompaniment of “’Jliloughby, ¥allaby“.)

119




(as ¥Winston) .Hi, everybody?! Oh, I'm 56 glad to -se& you! 1 just love
it when you come to the library!—:-l'n going to sing a' s%ig ﬁoy—-——

(Babies sit on mothers' laps, .stand and bounce, "dance®, ‘or clap. .Brad

has really improved in behaVioY; he dances’ and boimces with great
rhythm in the center of the circle, ‘enjoying’ the wmusic'”and the

attention, to the delight of many. of the other babies. Lots 6,1; rigining

behind theater, maybe looking for' Winstoén) * o

N £

W:---Well, boys and girls, I'm going to come out ‘now and_say hello to
everybody, and then---Mrs. 0'Btién is going to géf some , books ==~

B: ‘aaaaadaaaaaaaaaaaaaaada 't : ;

v: P “--and everybody can get a book to read---o0.k.?
{lots’ of indecipherablé chatter, ¥. and B.) ' ' ‘

A: holds ¥inston on lap, many B. crowd around.

M: (to Brad) Gonmna'go get your blanket?

Book Time

Vinston (with A.'s help) puts about 30 board books on the floor.’ (B.

# crowd” around, take books; wandeér arcund, go tg M., sit on lap or

+  stand.) - .
Mr (variously) Get a book for Mommy---wanha read a book---bring it
here==~(tou! much. noise to-decipher-individuals) e .
*{Book’ Time is characterized by babies sitting gn mothers’ laps, looking ° K
+at books: There is also a high level of genmeral chatter as mothers
read to babies or converse with each other. After a while A. plays a
soft song on the record player--a "calm-down' activity and a signal
that the séssion is.over.)

Baby's going bye-bye, put on Baby's shoes,
.« . Wave bye-bye. v

A. ¥ill you cc;me back next vé'k? ’
<Leave-Taking < g,v % fl
The session is formally over -after Wooley gives 'é‘oéab’ﬁre!ﬁl&*‘sges

in the same way as he gave *hélld™ kisses: Most "children da x:\lbt“'van,t :
to leave ‘until they have had a kiss from Wooley--the signa\:l t}xat g}tﬂqry' .
tung has ended. VWith reference té clgsiﬁ'gs;, “Hyneswspé‘c;k;s’fja*ﬁqﬁb a.
"...conventional formula that marks the end of the téﬁt' “{dn’
storytelling) and also” of "...conventiohal- formulaé ”thwat ﬁazi.c%’,‘t;\e end

of the narrative event; performative vords that bespeak the effigacy

of the act of myth performance...* (Hymes 1981: 323). In this case,

rather than performative words we observe the use of a fictional
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character---an object rather than a wverbal formula .or a physical
gesture. Hymes says further that *...the finish has te do with the
outcome of the story for those who participate in its performance--that
the performance iis_pver...' and calls this act "post-transformational®.
'l'he. act of ?ooley{; s rgappearigg and giving kisses returns the
participants to lthe everyday world. Some mothers leave in a hurry,
others linger to chat with each,qther or wyith Ann.. Many check out
mgte;‘ials and/or return to the play area for a .few more turns. on the
sliding board or the rocking horse.

A complete transcript of an entire session has been included at
this point in order to give an overviey of the event.. Throdghout;the
paper sections will>be used from. this and other -transgripts to
illustrate various points. The convention. used . for- -marking  vocal
inflection is as follows: , -

- e

< voice rises at ehd of word, open sound

-

> voice is ldwered in pitch, closed sound
Vol

7~ "\ drawn-out pronunéidtion

emphasis

Most childrer i this study speak few,,.if any ;OZIG:Q@ As. they are
not yet two years old, they are, in sone cases, just tgéginning to form
a vocabulary. Although a child gs, young as one nonth was brought to
the story hour on two occasions, the youngest child brought regularly
wvas two months o0ld, and that was before I began to : observe the
sessions. During the time that I was present, the youngest child was
six months old at the beginning, of the series. This is not to say that

the children do not commynicate: they .use -many vocal sounds :with

121




4% ' ¥ ¥ - PR S N
Varying inflection, physital' gestures, and eye contact in order to -

relay -their messages *to mothers’ o6lder children al’r"i&wthe libratian.

Sinte no real “answer® is expectéd most converSatlon ‘is 'alm;df; at
# » babies, and rather, than being a verbal interaction) is a hi:brid of
‘ A comiunication modes. Heath identifies qubstiohs as the most fre(;uent
%’3 \/ type of talk addressed by mothers to pre-schoolers; results of ‘this

study reveal that others closely involved ‘in pre—sch'boi care and
Céss “ education alsé seem to prefer ‘questions. ‘She lists three “tipes of
% questions from a study of a family's Speech pattérns with their a two-

and4a-half-year-old daughter: @-1, where the questioner already has

the information requested; A-1, whére only the child“(ahsveérer) has the

. . ; , . €1 ool A
informatibn; U-I, unanswerable, where neither has the information
g B E

*u{pgxampler adults' monologues). On the occasions in Heath7s study vhen

U-1 questions were posed adults didn't usually wait for an answér, nor
: + 4id they seem to expect one (Heath 1983; 250-251).
o Apply;.ng ‘Heath's model of questions to the several transcripts in
uy file, I find that most of the questions asked in this context do not -
* ‘truly fit Heath's categories.

From 11/1/84: <
A: Shall we try something?--0,K. ——shal ve try
something ‘that yoyr ‘oYder brothérs {isters try7
Shall we try "Open shut them"? Shall ¥e? Sh 1 we?,. . -
0.K. Ready?

<

. This strip- could have been pulled from almost any page, ° The
questions belong, if anywhére, in tHE @-1 category. ‘However, Heath
(1983: 252) does comment on the belief that '...que“s“'t{%hs! sﬁbt;fd be
used for ...'teaching' childreh...what they should ‘fearn®;’ further,
that *...many of the questions did not serve interrogdtive finctions.

13 . vy - !i
Hany were, in fact, diréctivés or ‘imperatives, statements of faét, .or
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exclamatory remarks. Many served as reminders...* about behavior. My
ovn analysis-of ,the gvent uynder study shows that in most cases no

answer is expected. Questions.are used as markers:

'to suggest what is happening;

to inform mothers as tp expected behavior .
(theirs, child's);

to show child or.mother attention is being paid to them;
to bridge the gap from one activity to the next;

to recall a previous activity;

to express pleasure in child's/mother's presence;

to encourage children to participate.

e B o -+ -
In the fOl]ingipg excerpt from the "greeting® portion: of 11/1/84,
o Moy > - . . : i R
questions are .used :tpL suggest what is-happening (Heath's.question as

. i, 5 . E . W}
directive), to inform as to expected behaviar {Heath's question as re-
» e - fie i *

minder), and ‘to encourage the c¢hildren to participate (Heath's guestion

as imperative). It also illustrates Heath's finding that questions are
Ti.lsed" ;{s wstjateméﬁts to carry mes&age‘s :'mt to the baby, i)ut to oth?m

(Heath 1983: 129). Statemen;:s axje used to rbri;:lge the gapi betwéen
“moving ‘behind the curtain and m—éppearing ! vith Vooley.‘ \ The
“"‘ excl?a?niatioﬁ, "Thank-you* suggests thé reéponse to‘ kiisses. (I have the
‘fofl“o{ygixig “ab‘t)ffévi‘ations aft;r questions in the ;fé?t- two excérpts f;‘om

k2

A L B S ; - £k ; .
my transcript to designate their type according to Heath's analysis:
e DI B

=imperative, 'E=eiciamaf5ry, F=fact, D=directi‘v’ej

" i,

#

kS N
e 5
o S Tt MLl W ohen s etrtosons o RS

. ¥ooley the Monkey is awakened from his nap grouchy;; because-.he has to

get'up. " As A. crawls around on her knees holding Wooley, she says:

A1 thJ:r}ki he's happier now---oh, now.-he is happy---pmmmmt Would you
“"1like a kiss, dJane? (I) Thank -you! (Jane cries, ?7?laughs)  Would you
iike .a kiss, Michdel?,{1)” ---Elizabéth? |, ?
M: Julie.
A: Julie. Nould you like a kiss; Julie?(I)

M: He's lookin' at the girlst (laughter)

: See the monkey?-=-See the monkey?(D)
(Several) 000000hY aaaazaht (laughter)
Dges he give good kisses?{]).

2
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Frequent use of questiohs to shoW the child or' méther that
attention is being paifi (Heath's quéstion &s fact) and -to- express
pleasure in the pair'ys presence’ (Heath's queéstior as excldmation) is
shown by the portion below from 11/29/82; It also shows the questlon
as directive (Heath) to bridge thea gép"from one: actln‘ty to ‘the next.
Hymes (personal commuriicatidnd suggests” ‘the- term "pohte"g'}u}t‘l?aﬁce" for
repeated use of the questJ'jon form:in this ht"y;!e‘ of-"s{tuation, ¢

A: Good morning everyonet Are you all ready‘?“—'lell
1'n going tq ta get Woolky---Did you get’ybur: Kiss;
Jessica? mmmmmwaht?! Do you want another kiss, David?---

; é: yolr are? Mich@e}, MYy gdvdnéss, You're 411 ‘grown -
t " {moves behind puppet theatre to put Uooley to bed,

¥

talking all the while® 3! + 1 >
0.K.---Shall wg put our hands like this so we can do
*0pen, Shut"them*z - - PR i

g
?1th this gesture and thlS questlon Ann moves the story hour from

the 'Greetmg’ portlon to the 'Act1v1ty' vhlch 1s the 1ongest pq}rt.

i

When I charted the four sectlons of the story hour anq the Feven types

5.34..=:M

of questions identified, I found that Ann uses questlons )as
Y g

Wmore than any other type. Hext w% i g‘%e}s ions

_...._________J
5: to Elform about behavmr, to carry nessag‘es to people iotherhtli'ljan‘i}the
< s i} vaf

baby. Ann makes frequent use of questions as d1rect1ves to brldge the

gap from one activity to the next. The aim seems tp be to keep
conversation going while a 'record ‘is putkdn:, hoglﬁ lgdaf’gd, @{o*'r fﬂ.’a’?n%l—
board figures. readied:” She uses almost s many qu&e,sffionw%;tg‘irecall
previous activity as to bridge acgivities. w'(‘See Table 4 bélé'v{’). *The
portion of the transcript frdm' 11/8784% which fblﬂow‘s shows the use of

La

questions as bridges and to recail prevmus act1v1ty d}xrmg the

=

Activity segment. The use of questlonk -and -dtatements 'ag mteractmg
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bridges and as instruments of recall is especially illustrated by the
sequence with paby Bear, including:the statement to Michael.

11/8/84
{(song, "Clap, clap, clap our hands® has just ended)
, A: That vas wonderful?---Shall. we xgad a.book?
Remember we réad Good Morning Baby Bear? This b ok
‘ called Baby Bear's.Bedtifie. - Is everybody. rea
0. . ---"Babhy bear has had a busy day. ..Goodnlght
.Baby Bear".---We'll have another, .one, Mithael, in a
little while, but first, does anyone remember *This
"y little niggy weht to'm t‘7—-—Doe§_everybody remember
that?...Let's do that again, shall we?...0.K.! Do
- you .remerher "Hickory, dickory dock"? Ve did that ‘one
last week---1 think---you remember?

cn ¥ £ g 7
. - TABLE 1
; -
Number of quest1ons recorded dumng 3 seg‘ments
14 Y of 12 story: hours and categorized by fynction..
' FUNCTfONS BY LETTER CODE
PR
SEGHENTS .
A B C D E F G H
i empmem—— L e i e D et R il ol bl Tl it et bl 4 ot
L 1"( $ . < . LI 4
treeting 5 5 23 1 9 12 2
Activity 68 55 12 29 27 12 20
Book Iime 1 2 2 ¥
___________________ N e o g o e o e, e S e e e B e e e e
%
Leaving v 2 2 . 3 A e 1

A. To suggeit what is happening,.what respon«e xshould be.
B. ,Iq infqorm.as to expectedwbehamoﬂ
C« To show-that atrention/is being paid.
D. To brldge gap between activities.
-,1-+v Ee_; Tp recall,previgus activity.
F. To express pleasure.
¢ ., G. To epcourage. ° ’
H. Tag questions
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The greeting -anil dctivity portions. of thé stdry-hiour ustally
occupy about twenty minutes. Then, each week, Ann would \arnounce in a
voice filled wlthupromlse and suspénse some variation of "Shall I get
the gﬁ_ﬁ?“ - or, "Do you know whdt's ‘t\f@;t? gééi;gifto bring out a
b@g boxt* She ‘wouid t;ring out -a box labeled 'Bhb};!fs Finst Books*

4

and place- it in the center of -the circle. s Bables would crawl walk or
run to, over and into the ‘box,. pickup one or .mire books and take them
back to their mothers. Within a very short time (fifty-five seconds to
two minutes, by actual clpocking) all mothers had a baby on a lap or
beside them, reading or looking at books. Ann did not use nany
questions: during book time ‘beyond those which.initiated the strip. In
a switch from her 'story lady® role to her librarian role she used
statements to encourage mothers to check out material: “You can check
out books---as many as you want---at the desk®. She usually.moved
around the room chatting to babies and mothers, -sometimes -sitting -while
a baby (or several) brought her books vhich she read to them or loocked
at with -them. Book time is terminated by the gesture cf bringing
Wooley out. and moving the group into the leave-taking ritual. -

From 14/8/8%4

A: One more record and then ¥Wooley's go a come

out and you can check any of these books

{few false starts urntil the right band of record

is-located)

PBrand -New .Alphabet Song*®) B
0.K.---Let's get-Wooléwsto: come’ out;--—Does anybody
wvant a kiss g00 e‘?——-Vill you £ome ‘back next wveek?

¥ith this brief passage childnen are told amat Is happening, mothers

v -are informed as to vhat is expected of them, 411 are :shown that the
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librarian notices each of them and is pleased to see them each week,
and a previous activity is recalled.
';One type of question used frequently.and.nat heretofore discussed

is the tag question. Gunther Kress (1979: 50) identifies this type of

question as being concerned with the *®...mechanics of interpersonal
relations, establishihg. rapport, seeking cohfirmation, eliciting
support and so on®. He wvas noggréfepriﬁg&to speech with infants,

although his analysis seems appligable to speech .directed at children.

In her study of speech addressed to infants, Heath (1983. 252) found
i

© ithat ...tag questions hooked to thé end of statements, underscored the

' statements rather than called for a response from the child...these
i
quesiions in-form “served other functlons Children were usually
¥ o,
expected to give no verbal resppnse but to alter their behavior or

ra
¢

attend to the question as a reminder for tl'{em to think about or

oy

1 €

consider a previous event, or their bac’kground knovledge and experlence
related to the occasion®. Similarly, Elizabeth Dines {(1980: 22) found
that "...tags serve a very definite function...to cue the listener to
inte;pret the preceding element as an illustrative example of some more
general case” .ﬁ Note particularly th;z number of times Ann says, "Shall
¥e?*, or *0.K.?* in the transcript provided in this paper. Holmes

(1986) identifies tag questions as a 'sytftactic device which serves to

hedge the Strength of the speech act in which it occurs®. Her findings
~ h |

e

show that women 'ciearly use more facilitative tags than wen do...",

dnd that this is consistent Uiti’l several studifes vhich show that "women

‘ tend” to adopt a supportive or facilitative role in conversation®.

¥

Holmes}was addressing the use of "You know", but her findings may be

~applied to the use of tags as a facilitative device in the context of
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the story-hour. The librarian in this study makes frequent’ use ‘of tag
1 questions, mostly in the activity portion of ‘the story héur.” She ‘uses
them to ‘call -attentiori'to the fact that something is about to begm, as

seen -in this transcript from 11/7/85.

A: Did e_{rybody get a klss‘? Tracy, wou.}d you
Yike aél §7---0:K.? Everybody ready to

, clap hands? {moves behind puppet theatre) Ready?

| "¥hat-do we ‘do’wheén Baby wakes up'?"> ¢song) ~

! _plat was wonderful! Shall we read a book? ShaJ;
wel--~(genigral’ fussing noises) -1 See.---18 Bvérybody

reggg? lRe Y7 \ .

Althougil tl}e babies Juse few words to respond to the varioug types
of questions used in this event, there is a pat:i:en';:§ of ,interg:,tion
b?tween the librarian and the babies. They learn qui(ikly to ﬁ}}{l to
Wooley and to put up their faces for kisges. Hany adopt a stance of

rapt attention when Ann sits on the chair from which ,She re§ds books.

ey

return to mother's lap.

[ The question-as-announcement, *Shall I get the books?" is a :ng‘nal to
[ % vatch her closely and move to the pile of books, pick one up, and
E |
1!

1
r

Mothers use questions, as Heath {,61983:21}8) states, to "...ﬂgoach

‘ the child to attend to a rule-governed event and to share in her Ya?; of
} responding to that event". Some examgl‘es are: *Do you wanm} do
1 bouncy?®; "Wanna read a book?"; "Vant to kiss Vooley g‘podbye‘é' "Are

1 you going to get kisses?*. They have a tendency to speak in a  higher

{ . .

register when addressing the children than when gddx;eﬂssin‘g qaéh other

PR N
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or Ann. Ann also spoke in a higfh@r reg}ster when asking '@eétions
I '. _ vithin the body of the story hour, presumably of the bfabies, than when
; , asking questions directly of the mothers in_ conversatign‘ before and
‘ gk after. Snow (1977) and Newport (1977) have both cﬁqlm;negntegi on, this

pattern in mothers' speech to children. Heath {1983:248) says that
|
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adults systematically modlfy their language,

slowly, with a higgt pitch, and they .often vary the pitch". Gumperz
{1970:

attention to the vocal register used by the adults.

Kernaghan: Story-Hour

=]

*...They speak mnore

220) sees this kind of shifting, special intonation, in-group
terminologies and topical selection as relying basically on

"...metaphor and heavily dependent on shared background knowledge".

When 1 attended the session on 3713786, 1 paid particular

. I
In this portion of

f

‘ 'the transéript the three adult speakers changed to higher voices and

slover speech vhen addressing the infants;

the flaor in front of and close to the mother.

in the song .and make appropriate gestures.

notheb's own infant na&e no difference.

{(h) higher. regl_ger

M.M.: Want a kiss, Matthew? (h)
n.m.: Vho am I, Andrew? (h)

M. A. Is it 0. K for him to call you Donna, or do you
prefer Hrs. Warren? {n)

M.M. Whatﬁv_ér Yyou prefer--it doesn't matter to me. (n)
See the monkey? (h)

A: Oh, thank-you (laughs). Oh. 0.K. Everytimé
somebody says "Ann" I turn around. {(n) 0.K.---Wooley's
going to 'go back here ari‘d take his na.p---vgri(le we get
ready ‘for 'Clap, clap, clap our hands"--— ? {(h)

{n) normal register

vhether or not it was the

R |

The activity part of the story-hour begins vith this song. It
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follows a question-and-answer format and gives mothers and infants a
chance to interact and to respond to the music. Mothers
characterjstically hold their child on their laps, or the child sits on
For wvery woung
children, the mothers move the various body parts at.the proper places
The: children who Are around
one year or older move themselves and do gestures on their ;gwn This

song is one example of what Heath (1983:248) terms a fomulai;; exchange

t

vherein ®the negotiation of jointly shared intention in communication
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‘betweenn mother and child appears again and again*. The song asks a
question, repeated twice, answers the question and adds the refrain.

‘What "do we do when Baby wakes up?...
Clap, clap, clap our hands....

What do we do at dressing time? (rept.)

¥e put on our clothes...

What do we do at. breakfast time? (rept.)...
The last line is an occasion for big hugs and kisses between mothers
and babies, and, along with the rhythm and the interaction, pay explain
vhy it is a gregt favorite. Although many songs were uged in this
story hour, this is the only gne vhich follows a quegtion-and-answer
format.

Eighteen different books' were used at various times in the story

hour.  Of these, nine followed a qﬁestior;—and—-ér_xjsﬁrer pattern, The

following excerpt is from one of the infants' favorites, ¥here's. Spot?,

used on 9/26/85.

’ £ -

A: 0.K.---shall we read---a-=-booooook? (in a very
dramatic stage whisper). 't vou ‘think thit would
be woooon-der-ful? eeceeee~-eeeet '3 read--- -
shall-wé read Where's Sfot? Oh<Kaaaa-ay

There's Spott He's under the rug.

Dd* you think-hé's linder the rug?--—-

is he under the rug? .

No*-000---it's a -:-turtle! under the rug.

The book cohtinues to find a succession of anihals in the same vay,
using the peek-a-bod model, which babies love and which is very
familiar to them. In addition to the search for some béing or Et;ﬁject,

several books follow the formula typified by the book T Ca_n;-ani you?,
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wvhere a child performs some -act and another child follows. Here is a
brief excerpt from the book:

Rebecca can catch her toés. “Can _you catch ypur toes?
Jason can wriggle his fingers. Can, you wrlggle
your fingers? .
Rebecca can stick out her tongue. Can you stick
out your tongue?
Jason can st,and on his head. Can you stand on your
head?

The children pay cl'd‘ée attention to this book and sometimes imitate the
L2

actionsg as Ann reads.

vegn . Vie oot e . a7 -
Of the flannel board ‘activities, six were nother Goose rhymes.
ST I

The seveﬁEfx *Brown Bear, ‘Brown Bear, Vhat do you see‘?" was modeled

. bee 323
after the book of the same name. Various animals are added to the

% e
- P
board one at a’time and Brown Bear *sees® each in reverse succession,
5 ot

- ~ i

much like *01d MacDonald ﬁad a Farn®,

4 . ¥

. N - L& i&'; 3
It was noted earlier that the librarian did not use as many

i * X N i oy 3 . ®
questions at book time as during other parts of the é‘tory héur. She

-

A & o & B 3 *
occasionally said something 1like "Do .you know what?* and some variant

»

% i. 4 s
b‘roug?ht in ‘the book box (or the pile of books, after the babies ate the
i bscfxs). Rather than using questions during this tlme Ahn uses statements

 of fact, direction, encouragement, or 1nf0rmat10n Hymes (1972 [1971]1)

L F
A

in writing about speech acts as being essential to | '&"i‘s“t:ourée, says that
a commmity of speakers holds Joint ?nowledge of both nessage form and
' thé context'in which the message occurs; that is, Ann and the mothers
" know what is meant by the stafehents, and the babies will lear;. This

'idea of shared knowlidge in a speech community is illustrated in the

H
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following passage from 10/18/84:

A: Everybody come get a book and take it back to

Monmy.~~Cards for the books are’ at tpe desk. —-=

You can check them out--{to child) You can take

the books home with you.---Take them out to the

desk.--Check them -out.
The preceding lines are from session one. After the participants
become familiar with the routine, Ann is able to move around the room
chatting with mothers about books and reading, fulfilling her goal,
as she expressed it, of “educating the parents to what's out. there for
babies®. On occas:Lon she is able to add, "We have some new books .this
week--~~they're brand new---you can get a book and take it back to
Mommy®". A few children stand and stare, but most get books, some
independently and some with mothers! urging or encouragement, Helen
liked to take the box apart before choosing a book; xJ.ame delivered
books to everybody before settling on her mother's lap; and Dopald, at

seven months, preferred to eat his book.

Underlying all of these activities is the belief on the part of

the community, the library, -the parents and the education systen,that

it 13 1mportant indeed wvital, to get chlldren to be readers. Society

expects chlldren to become readers. Accordmg to a recent 1puhl:Lcat:mn,

Becoming a Nation !of Readers (41984: 29), one of the g’re‘atest needs
‘tovard this end is for the child to have experience vith or'al and print
la‘mguage. The publication states further that 'reqd:i,ng is part of
children's general languag‘g development and is not zsolateﬂ ‘from
listening, speaking and writing...reading instruction builds on gral
language" (p. 30). Extending literacy is seen as a link to cultural
heritage, as each era has fables, tales, fiction, poetry, non-fiction

that embodies the core of the culture (Becoming a Nation of Readers
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1984: 61). This program is not intended to help "build a super-baby*;
J it is intended to bring children .and literacy events .together as an
early step toward their enculturation.
Mothers under study use statements rather than questions in
conversations with each other; for example, *Two Janes--that's nice®
] and *This is a real challenge for hin--he likes getting them out* (the
Pooks out of the box --about Donald). This switching of style by the
mothejr"s to fit the addressee (whether adult or child) depends on:
. a). what the speaker hopes to accomplish in the speech act,
the ends in view;
b) what the speaker thinks the addressee is capable of
understanding; -
c) thé status of the addressee due to age and social
position in relation to the mother (Hymes 1972 [1971]: 102-104).
Many songs have a pattern of direction/response. "Allouette® {the
children's version), *Put your little foot", and *Baby's hokey pokey"
are three songs which contain directions for the children and mothers
to follow. *Bouncy, bouncy”, in addition to teaching the infants to
follow directives, carries a strong message of love and security in the
lines "I'11 hold you tight, I won't let go*. Mothers swing babies
“high" and "low" at appropriate times and cuddle and hold tight on the
words *I won't let go”.

3 #

' As mentioned earlier, all participants are wvhite, mainstream, and
Jmo‘dlerately affluent. Although approximately ten percent of the
population in this commmity is black and there is a generous
Jrepresenta.tion of East Asians, East Indians and Hispanics, no one from
any of these groups has attended the story-hour. At different times,
) three Israeli mothers brought infants. I have noticed that the library

;1as patrons of all ethnic and racial groups. Mrs. O0'Brien apd I

.
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‘distussed the matter, but came to no real conclusion. The storg:—hour
is -adveftised by flyers at both the ‘adult and the chiidren‘s
circulation desks and in the local newspaper, so the event is no}f';lhite
secret". We conjectured that perhaps many of these minority group
mothers are ‘working outside the hqme and the children are ;.n daycare
centers, and/or ‘there may be no available transportatit;n. I)t is
possible that 1f the library would actively s:eek out and persoitally
invite minority group mothers, they would attend. 10

In interpreting this event, it may be helpful to look at the
sentence form as one level of communication and the speech .;ct ‘itself,
or wvhat the sentence 1s doing, as another. In a theory- of. levels
postulated in "On Communicative Competence®, Hymes (1972 [1971]: 278))
says that what “...1s the same on one level of 'representation has in
fact two different statuses for which a further level nust be pogited;
that what is different at one level may have 1n tact Sm:;e status :fib the
further level®. He sees the speech act as a controlling fa;:gpfi forAf the
form; thus, it can take the form of a question, a statement, ; command,

£ t 4 i

or a request. For example, the same words, #Shall we read a book?* can

¥

be interpreted variously as any of the preceding, depending on context.

Snow (1977:76) uses the term “motherese* for t;le"kin'd of
talking that mothers and other care-givers use vhen a&dréséMg infants.
She sfays that it is well-established xthat '...i:t is simple i and
redundant, that it contains many questions, many ':meerdtives...;nd that
it is pitched higher and has an exaggerated intonation pattern®.
"Motherese® might be referred to as a style. Hymes (1972[1971]: 106)

raises the question of the effect of style on the speaker wﬁen he says

that in *"most cases style is understood as the arousal and

134




Kernaghan: Story-Hour

accomplishment of expectations“. Ann's use of questions is a style.
Questions are generally interpreted in our society as being a more
polite form than imperatives; by saying :"Come over here, Adam-+0K?",
she is telling Adam to get out of the puppet theater, but in an
acceptably pallte manner. ;Simlarly, she ‘aroises- expectations when she
asks *Shall we read a book‘?"' ‘this register is softer than' “¥e*ll (or
s1'11) read a book"., ‘Thé imp}ic;tion of bptmquesi;on and statement is
"I 11 read--you 1ist§¥1g, jw 50 the expecta\tions are »-agcompllshed:‘i Snow
(19?? '417 goes on furthgp to’ cite Juhet -Phillips (19?:1) .on'*, . .the
mos;ﬂ:“strlkmg characteristic of mothers' speech——-lts heré \andr—rwmw;xess,
its everydayness". ., Mothers' speech is effectively limited to
discussions of what the child can see and hear, vhat s/he has just
experienced or is just about to experience, what s/he might possibly
vant to know about the current situation...". I think this captures the
essencé of the conversation within the context of the infant story-
hour. The foregoing examples have shown the simplicity, the
redundancy, and the immediacy of speech by the adults to the infants in
this study. It is regrettable that words on paper cannot show the rapt

attention on little faces.
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+This paper vas prepared for Prof. Hymes' course entitled "The
Ethnography of Speaking", . . ‘ 3
2The "question® is defined in this study as any utterance which would

require a..question mark in written discourse. As will be''seen, these
nquestions" may have other purposes than' that of simple information

gathering.

From my own experience as a librarian twenty-five pairs is too, }arge a
number’ sfor: the. spate provided for 'thillirén's story-hotir in the library;
it results in much noise and confusion. This personal observation was
confirmed by the Tibrarian. OUn the ‘othér halid, ten to twelve pairs is
actually too small a number for story-hour because this causes the,

e o ] ]

mothers Wi must-petfotm most of the actions in' the sonds ind- finger
plays to become self-conscipus--they canpot, get lost,in.the crowd.
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